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Nowadays, teaching tends to be more learner-centered instead of lectured-based. This research
proposed to encourage students to be more self-oriented on learning by employing cooperative
learning, service learning, and portfolio assessment, in which teachers do more on learning material
provisions and discussion facilitating rather than teaching and lecturing. This research was in the
format of action research and used the mixed method to collect data from questionnaires on learning
motivation, both in the beginning of the semester and by the end of the semester, questionnaires on
cooperative learning and service learning, focus groups, and service learning journals. The early
stage of data analysis indicates that learning motivation did increase and students held positive
attitude towards cooperative learning. Both data from questionnaire and focus groups showed that
service learning providing hands-on opportunities allows students to experience what had learned in
class time. Additionally, portfolio assessment guided students to systematically collect coursework
for further self-learning and reflection. Nevertheless, the frequency of collecting learning files and
writing reflection decreased without mandatory grading policy. Overall, the results, so far, from
descriptive statistics and focus groups both provide the instructor to have better ideas on in-class

activities and classroom management.
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“... Moreover, I think service learning was a good activity for us to train our oral

SN BSE

skills and also analyzable techniques. I really learned a lot and had a good
experience in this course ..."”(R4)
“Being involve in interpretation course is something I did not expected; what 1
thought before is only about learning knowledge from professors but however this
course provided service learning for us to take practical exercise. Therefore all of
them are quite challengers to me cause it takes a lot of efforts to prepare for the
interpretation day.” (R7)
“It was new challenge for me to guide people in English. Although it was tough,
1 still like it.” (R14)
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“I don’t, personally, like uploading the files on drop box or whatsoever. I meant

\rﬂb w0

pw)

I don’t need it. Idon’t need to upload the video and then watch my performance
on that platform; I can simply play the video on my mobile phone. I only upload
those videos when teacher you required us to do so. 1'd do more if teacher, you,
can give me extra points.” —S19
“I agree; extra points motivate me! (with smiles)”-S21
“I think portfolio assessment is good; good for us to look back our performance
like a professional athlete would do.  But I often forgot to do so, not even to write
diary. I wrote reflection but only did that at the beginning. Honestly, if teacher
vou did not remind us, I did not keep a diary.” —-S20
“Teacher, do you read our diary? I felt embarrassed when I wrote reflection.”-
S21
e RV SN I T A T IR T Y R SR
ﬁg” FIA G ryp Foo A g AAFE L o A BN F R F s BB K
f717% 7t o ;-89
“However, I have to say, I just watched our team’s very first presentation video
again last night, we do zmprove our skills over time. Somehow, it shows.”’-820
KEBRPHENN T B 7 U EB s BY FRAARFEZDER 3 FEE H 323
I P I R S PSP
Biethd kiR g A VRGP S0ed e B0 H2 53 130 28 Y A
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This is a questionnaire aiming at studying students’ learning motivation and there are 41
questions for total. Your help on filling in the questionnaire sincerely will definitely make a

big progress on this teaching-based research.  Your participation is highly appreciated.

Part 1: Basic Information

1. Gender: 1. [ ] Male 2. [ ] Female
2. Major: 1. [ ] ITM 2. [] GPE 3. [ ] ELC 4. [ ] IUT

3. Year: 1. [] Freshman 2. [ ] Sophomore 3. [ ] Junior 4. [ ] Senior 5. []

Other
4. Which is the English proficiency test that you had passed and what the score is?
1. [] =% =& GEPT: 2. [] % % TOEIC:
3. [] 72 IELTS: 4. [] ¥ 4% TOEFL; iBT:
5. [] Others:
very Poor Fair Good very
Poor Good

1 2 3 4 5

5. My performance of “English Listening Comprehension”
in English taught classroom is

6. My performance of “English Speaking Ability” in English
taught classroom is

7. My performance of “English Reading Comprehension”
in English taught classroom is

8. My performance of “English Writing Ability” in English
taught classroom is

9. Have you ever had a course taught in group discussion style throughout whole semester before?

1. [ ] Yes, Ihave. 2. [ ] No, I have never.
Strongly Dislike Fair Like Strongly
Dislike Like
1 2 3 4 5

10. How much do you like to do assignment/ activity
in a group?

10



Part II: Learning Motivation:

Strongly

Disagree

1

Disagree

2

Fair

Agree

Strongly
Agree

5

11.

In a class like this, | prefer in-class activities that
really challenge me so | can learn new things.

12.

In a class like this, | prefer in-class activities that
arouse my curiosity, even if it is demanding to
do.

13.

The most satisfying thing for me in this course is
trying to understand the content as thoroughly
as possible.

14.

When | have the opportunity in this class, |
participate in site-interpretation exercises that |
can learn from even if they don't guarantee a
good grade.

15.

Getting a good grade in this class is the most
satisfying thing for me right now.

16.

The most important thing for me right now is
improving my overall grade point average, so my
main concern in this class is getting a good
grade.

17.

If I can, | want to get better grades in this class
than most of the other students.

18.

| want to do well in this class because it is
important to show my ability to my family,
friends, teachers, or others.

19.

| think | will be able to use what | learn in this
course in other courses.

20.

It is important for me to learn the course
material in this class.

21.

| am very interested in the content area of this
course.

22,

| think the course material in this class is useful
for me to learn.

23.

| like the subject matter of this course.

24,

Understanding the subject matter of this course
is very important to me.

25.

If I study in appropriate ways, then | will be able
to learn the material in this course and
interpretation skills.

11




Strongly Strongly
Disagree Fair Agree
Disagree Agree
1 2 3 4 5

26.

It is my own fault if | don't learn the material in
this course.

27.

If I try hard enough, then | will understand the
course material and interpretation skills.

28.

If | don't understand the course material, it is
because | didn't try hard enough.

29.

| believe | will receive an excellent grade in this
class.

30.

I'm certain | can understand the most difficult
material presented in the readings for this
course.

31.

I'm confident | can understand the basic
concepts taught in this course.

32.

I'm confident I can understand the most complex
material presented by the instructor in this course.

33.

I'm confident | can do an excellent job on the in-

class activities and service learning in this course.

34.

| expect to do well in this class.

35.

I'm certain | can master the skills being taught in
this class.

36.

Considering the difficulty of this course, the

teacher, and my skills, | think | will do well in this

class.

37.

When | take a test | think about how poorly I am
doing compared with other students.

38.

When | take a test | think about items on other
parts of the test | can't answer.

39.

When | make an oral presentation | think of the
consequences of failing.

40.

| have an uneasy, upset feeling when | make an
oral presentation.

41.

| feel my heart beating fast when | make an oral
presentation.

Questionnaire Edition: A1 (Pre-test)

Name:

to the questionnaire will not affect your mark in this course.)

12
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This is a questionnaire aiming at studying students’ learning motivation and cooperative learning;
and there are 44 questions for total.  Your help on filling in the questionnaire sincerely will
definitely make a big progress on this teaching-based research. Your participation is highly

appreciated.

Part I: Learning Motivation:

Strongly . . Strongly
) Disagree Fair Agree
Disagree Agree
1 2 3 4 5

1. Inaclass like this, | prefer in-class activities that
really challenge me so | can learn new things.

2. Inaclass like this, | prefer in-class activities that
arouse my curiosity, even if it is demanding to
do.

3. The most satisfying thing for me in this course is
trying to understand the content as thoroughly
as possible.

4. When | have the opportunity in this class, |
participate in site-interpretation exercises that |
can learn from even if they don't guarantee a
good grade.

5. Getting a good grade in this class is the most
satisfying thing for me right now.

6. The most important thing for me right now is
improving my overall grade point average, so my
main concern in this class is getting a good
grade.

7. Iflcan, | want to get better grades in this class
than most of the other students.

8. | wantto do well in this class because it is
important to show my ability to my family,
friends, teachers, or others.

9. Ithink I will be able to use what I learn in this
course in other courses.

10. It is important for me to learn the course
material in this class.

11. I am very interested in the content area of this
course.

12. |1 think the course material in this class is useful
for me to learn.

13



St‘rongly Disagree Fair Agree Strongly
Disagree Agree
1 2 3 4 5
13. I like the subject matter of this course.
14. Understanding the subject matter of this course

is very important to me.

15.

If I study in appropriate ways, then | will be able
to learn the material in this course and
interpretation skills.

16.

It is my own fault if | don't learn the material in
this course.

17.

If I try hard enough, then | will understand the
course material and interpretation skills.

18.

If | don't understand the course material, it is
because | didn't try hard enough.

19.

| believe | will receive an excellent grade in this
class.

20.

I'm certain | can understand the most difficult
material presented in the readings for this
course.

21.

I'm confident | can understand the basic
concepts taught in this course.

22.

I'm confident | can understand the most complex
material presented by the instructor in this course.

23.

I'm confident | can do an excellent job on the in-

class activities and service learning in this course.

24,

| expect to do well in this class.

25.

I'm certain | can master the skills being taught in
this class.

26.

Considering the difficulty of this course, the
teacher, and my skills, I think | will do well in this
class.

27.

When | take a test | think about how poorly | am
doing compared with other students.

28.

When | take a test | think about items on other
parts of the test | can't answer.

29.

When | make an oral presentation | think of the
consequences of failing.

30.

| have an uneasy, upset feeling when | make an
oral presentation.

31.

| feel my heart beating fast when | make an oral
presentation.
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Strongl
DisZgre Diszg"e Fair Agree 32:2::;
e
1 2 3 4 5
32. I think it is nice to work on a task with other
classmates.
33. | think it is nice to explain things to my team
members.
34. | think it is nice when someone from my group
explains something to me.
35. | think it is nice to hear what other classmates
think.
36. | think learning is nice because we work in
groups.
37. I now like this course more because we work in
groups.
38. When we work in groups, we always divide tasks
equally.
39. When we work in groups, | always help on the
assignment.
40. My team members always listen to me when |
talk.
41. | always tell my team members that they did
something good.
42. | always do my best when working in groups.
43. In the group, we always talk about things that
have nothing to do with the task.
44. | always have problems completing a task when
working with other team members in a group.
Questionnaire Edition: A1 (Post-test) Serial Number:
Name: (Your name and identity will be kept anonymous and confidential

and your answers to the questionnaire will not affect your mark in this course.)
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and your answers to the questionnaire will not affect your mark in this course.)
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Rubrics for Site Interpretation

(Course: Principles and Application for Interpretation)

® Condition Description for Score Rubrics

Scores Description
5 Excellent.
4 Good.
3 Satisfactory.
2 Fair.
1 Poor.

®Rubrics for Site Interpretation

Items

Scores

3

The interpretation goes smoothly from the greeting of guests,
interpreter’s self-introduction, getting knowing the audiences,
guiding main content of the site, interacting with audiences (or
Q&A) and closing the interpretation (or handing over to the

next interpreter/interpretation section).

The interpreter keeps a good eye contact with all audiences all

the time.

The interpreter keeps a clear and proper voice volume, which

allows all audiences can hear her/him clearly.

A good set of information is selected in the interpretation.
The interpretation is informative with the support of facts and

relevant knowledge.

The interpretation is inspiring and enlightening. It means that
the interpretation is educational, new knowledge is provided, or
the interpretation motivates the audiences to know more or
think upon issues that they might never think of.

The interpreter executes the tour guiding in the fashion of
confident ‘talking’ or ‘chatting’ rather than ‘memorizing’ or

‘reciting’ interpretation transcript.

The interpreter handles questions from the audiences well. It
means that s/he not only thanks the audiences to ask the
questions but also answers the audiences with

knowledge/information prepared beforehand. Even if s/he

doesn’t know the correct answer, s/he remains calm, apologizes

19




for not knowing, and promising to look for answers.

The interpreter is fully aware of surroundings and if needed
s’/he notifies the audiences for further attention. (such as being

aware of traffic when walking across the street)

Proper body language or gestures are used during the
interpretation.  (for pointing at, signaling directions, or

forming shapes by using hands)

Props (if needed) are used properly. In order to provide some
further information, props (may be in forms of pictures, posters,
objects) are provided. However, those props are relevant to
interpretation content to lower the audiences’ possible

confusion.

The whole team demonstrates good transitions from one

interpreter to another.

Teamwork is available. Team members help each other to

carry out the whole section of interpretation.

20




Rubrics for Portfolio Assessment

in Principles and Application for Interpretation

Excellent Good Fair Need Improvements
4 3) 2) (1
Frequency of Uploading | I uploaded my work files | I uploaded my work files | I uploaded my work files | I often forgot to upload
or class reflections every | or class reflections every | or class reflections when | files or class reflections.
time after class. time after we finished a my team mates told me to
topic. or for the purposes of
assignment submission.
Variety of Files I had a very complete I have a collection on I only have a collection I only have one type of
collection on videos, some types of the on some types of the the mentioned files. (1 out
pictures (posters), photos, | mentioned files. (4 out of | mentioned files. (2 or 3 of 5)
written reflections and 5). out of 5).
records of improving
works.

Self-motivated I kept notes or wrote I kept notes or write I kept notes or wrote I only kept notes and
reflection for every files I | reflection when comments | reflection when I was told | wrote reflection when
collected. from classmates and to. teacher required.

teacher were available.
Review I often reviewed the files I | I usually reviewed the I sometimes reviewed the | I seldom reviewed the

collected in order to have
better performance next

time.

files I collected in order to
have better performance

next time.

files I collected in order to
have better performance

next time. Or, |

files I collected.
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reviewed the files because

I was told to.
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