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! To reduce the gap between theory and practice, there has

been a practice-based reform in teacher education recently.
Conforming to this trend, Ministry of Education has
recently launched a policy of promoting at least 54-hour
field-based learning for secondary teacher candidates
before they take a half-year teaching practicum. Some
teacher educators integrated field-based learning into
their courses so as to develop teacher candidates’
instructional practice. However, a great challenge that
teacher educators face is how to coach teacher candidates
so that they become aware of subtle details in a teaching
context, and then to bridge theory and practice so that
teacher candidates’ practical wisdom can be cultivated. In
other words, teacher educators need more practical examples
to support them in implementing meaningful practice-based
approaches. Therefore, we interviewed ten teacher educators
who taught Teaching Materials and Methods and/or Teaching
Practicum in the subjects of English and Chinese. We also
interviewed four teacher educators in America. Accordingly,
we 1dentified the core teaching practices that a secondary
teacher candidate should develop in teacher preparation
programs, and feasible strategies to enhance these
practices. Furthermore, the process and experiences in
connecting university theories and field practices were
gathered. Related documents were also collected including
course syllables, handouts and instructional materials,
student artifacts, and so on. Finally, we concluded the
results of interview data with four themes and provided
relevant suggestions on implementing practiced-based
teacher preparation.
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ABSTRACT

To reduce the gap between theory and practice, there has been a practice-based reform in teacher
education recently. Conforming to this trend, Ministry of Education has recently launched a policy
of promoting at least 54-hour field-based learning for secondary teacher candidates before they take
a half-year teaching practicum. Some teacher educators integrated field-based learning into their
courses so as to develop teacher candidates’ instructional practice. However, a great challenge that
teacher educators face is how to coach teacher candidates so that they become aware of subtle
details in a teaching context, and then to bridge theory and practice so that teacher candidates’
practical wisdom can be cultivated. In other words, teacher educators need more practical examples
to support them in implementing meaningful practice-based approaches. Therefore, we interviewed
ten teacher educators who taught Teaching Materials and Methods and/or Teaching Practicum in
the subjects of English and Chinese. We also interviewed four teacher educators in America.
Accordingly, we identified the core teaching practices that a secondary teacher candidate should
develop in teacher preparation programs, and feasible strategies to enhance these practices.
Furthermore, the process and experiences in connecting university theories and field practices were
gathered. Related documents were also collected including course syllables, handouts and
instructional materials, student artifacts, and so on. Finally, we concluded the results of interview
data with four themes and provided relevant suggestions on implementing practiced-based teacher
preparation.

Key words: practice-based approaches, teacher educators, teacher preparation, teaching practices



o

\’g‘ﬁ:‘

5

KT BHEFianE L EFFrTE AN ROFH 2 - (F kP > 2010 ; Darling-
Hmmmd2m®°wﬁ@mﬁﬁﬁmﬁiﬁﬂ’ﬁﬁiiWWf**@%ﬁ%raﬁ%?J
(practice-based ) icdE - AR v N Pitp 103 ¥ # BATHeR FHERPEFE A QT
PERELY CFRIFEEY IO U RT B ESRE ERE PR P ARl
Feo DHENCTREKFN S 0 A EEES AP FEF Y R LS DR TR I
g 0 AR iE- B EIEAHE > FIEKRKAEEE GO A 0 P DR P R o 5?;5
TEREFEEY R ERT B R TR TRFDIIAFLT > EbpEE N L h- R
FBAAE (BHEL ~F kP 2016)-

Ball &2 Forzani(2009)~ + i§ " & & *% 73+, (practice-focused ) efF T3 7 » s ML 5 ?Jt
72 @EMIoRgs > (BERKFEILTALHFEE nE F T2 56 > Hatch 2
Grossman(2009)~ 3k & 35 & %< (core) & B 17 15 (leverage) snsc & 3 7% o JE_k ke d R i—p ’
SRR SRS SRR S R IR S SR S T Ll S (AL

(Senge, 1994) - #73f 1 " & 4f #% , (high leverage) ¥ iﬁ*‘u%’j’%i LREFEFER - TEILfZ
mgﬂﬁ%@’af@ﬁ&iéﬁﬁﬂﬁ%%’U%ﬁﬁw*%§1ﬁ°HMhﬁ
Grossman(ZOOQ)fIf‘u#u Mollezddh s TRHE IR TP RIFHEBEIRT* AAIE R
ﬁ@%ﬁékﬁﬂﬁﬁ’ﬁfﬁ%?%{ii%ﬁ—iﬂwﬁﬁawﬂ;mg?ﬂmo%;
1’ﬁ%ﬁﬁﬁﬁsﬁﬁﬁﬁ’4i%ﬁﬁ%§#é§$ﬁﬁ%ioﬁﬁﬁﬁ’—ﬁﬁéﬁ
HOBHBFBTRVPIFTRDETRT » UREFEA RDRFLSEEIREF 1 070
WL EW”?E%‘%? B ¥ %‘\,EE mf}z?}? TR o R SRR EF T A R P oW g
R B IR A BB RE TG Fe- AT o

FRFAT R (Amerlcan Institutes for Research) £7 # % 2 i3+ 8 2016 # 151 T8 ¥ &
F A+ chfF T BN 33 7 (Practice-Based Preparation in Teacher Education) # * & #
;_;uf TAREFERPRETRETHE P EDLIEERD 2 (R PERETRT
e ek 229 &) (Benedict et al., 2016) - & } ¥ 4v s 2 RIT S E T A EIEH T A cnfF F
TOoORAMBEERVE- AR LT RERNEFTRTF ST HH 0 Bp D
' ff;tgﬁ ﬂ;fﬁfﬁ PR niEE > NRICEFETA OREFTHEAY G P ? G
ER?Ivy FE-HFFY e
i’wﬁ %ﬁﬁﬁﬂﬁ*é%?ﬁﬁm%%wzé% VTR T RS

2% FRF L A BT IR AN RAFET I BHRN R
# “‘Hz»é.érau B EF R T G g% 0 BT S AT RER PN B

MEFERT2Z Y 0 RN G BRAFTL AT IR vk ¥

N A I -
=|
"
n

&l

o=

w

(w
AR

m:“ 4\

0

RS

Korthagen (2010) 45 &1 f7 F 35 7 oo B AT ik 2R I8 3% 22 7
BT K d - kFehi fib P e o @ IR A

iRz iR B > BIRE R
PRI IRk o B



+ k% Ben-Peretz(1995)c4 72 » fF T3 ¥ fﬁ%é—_gﬁcﬁiﬁﬁ{]# By R o SRS TR T
%,kﬂ}ﬁ:]%ﬁ\jiﬁ:rlﬂ’_h‘%s- AETFET AL L RN WNIE > FRENHEZ LEOER 0 LB
R O E A B EIT s KA KE RSO AL o HFIEE RN S BT T FA
(Bullough & Gitlin, 2001; Russell & Mcpherson, 2001) » e & § Ao s/ 5" cFvc % 7 §5 o &)
4 » Zeichner £2 Tabachnick (1981)7%7\' TR RN AT Y OREASNIZLT O Y BRG
(field experience)ﬁf‘u?ﬁti%lﬁv' Fed o ¥ o o FRFHASY LERFE SR s HF I KER
B pFE AN AS iﬂﬂ# BREAEF R B avgE{ A B (F kP 2010)-

Korthagen (2010) 22 A e F 32 Bl A B R FE T RE | AP augied o
"RE AR AFE 2 BN PRI KPR DAV R T BEREET r’ﬂfl.?&i\}éf
AF M T AR R AR T RE  E-HEEH? R R RE R
oo I N e R B4 % AR RKRT o REBPEE Jﬁ B g et o é_t“ s A
BPEER A XY PR - BRREMI FIF TR TS FANRE S B
Ao GO R Y KEF A f/qfuﬁlm TRAHEF RN L B R R m%‘lé’ﬁ 5
AN R R A AFRMFRAEGL SR EFEEREAF R & Ty
BETa o B ARy RGER 3 B AN E Rt F A %sgﬁ%m#ga%l?rw#&ﬁ*i BT
W d chip A %R ST o P @R AR M RAFREHEFTRT I B 1R
{4 e e

5 SRR B AreniE 4o Korthagen 4 (2001) B T3 onf® T35 7 05 (realistic
teacher education) > %5 & ¥ AR drg s ;ﬁd FyFan g\r—t T o A ET
BREBYEGAORFL AL F "%a‘ﬁ% T’Fiﬁﬁi ! Ebﬁﬁﬁ*ﬂé feahen® G o Waddell

£ Vartuli (2015)##{; U LN SO 8 S U Bl E hE P AT ¢SRS E TR T
BEGREHCRYEFRAOPEMA DI FEDKE R S DR KT AR
ML e B EREPART NE - & R - AFFLE S LB eI RRER
IR R AP 5}1‘*’ s - ERE ZH - FRTFY c BENABA RN o 745
B4 gk o B gk, §,}1frq e T e N % EP R a2 fdc B A 4
EFF—“«"\/} ;fg;?rﬁiﬁ: W~ FERP AR B AR Y N BEEAEROKFEELT O
timm @i H wﬁ Bl fFa b+ LABRETEFT A 900y o Rt ik
r‘%iﬂf? B RL R DR ERE LT L KRR EF AL o
FEN TRE | EFRERMEFENMOT AT B RES > SR ET I
fm et > Ball 22 Forzani(2009) #14t & 4 15 % T B £t 7% (practice-focused ) #EF 7 3
T oA EEMIKE TR LG R él y {EERKE L TAEL NS hE P ik
#2 7% # o Grossman &2 McDonald(2008) # =45 ¢ TETMFIFE e F o f7 A e
§—1 T Penh R 7 E 5 L5 i ﬂw6§a & Foom 2 ARREFAG S
7 M I w7 E 2 £ o Janssen ~ Grossman £ Westbroek (2015) Rldp &% R F F 430
é’iﬂ—g FIREYFHEI RS AT Ffvﬁ‘yfi ¥k ehgkd oo 4 ';_%’K?"‘}‘friﬁﬁ”; 4
FAFEFRTIURLEESD REET UL BEA N KT 5D 0y REDREES
AFRedten; A EANE Y 4 B L B EY o
BOHITHE R AR A > KT PiTp 103 & RARGF T A LRI HFMHL



R KEFFEY IO EoF LAY #F] R A RSB AR TSR
R Y G T PLROR I S R SRR TR R B iR R
# 8 % ¥ s (Davis, Petish, & Smithy, 2006; Thomson, Beacham, & Misulis, 1992 ) » = 2 &_
BT 2B gArE & F £ ¥ (Flores, 2015; McDonnough & Matkins, 2010) - & p ift'ﬁ #
TRIKREEE | BEFEEY IR FREF T N KORE TR RY B RB R ES nEY
(AR TR A T R S z’v’w:ﬁz’fé‘fﬁ § AR ER (Y 52015 )0 F s % o 5(2015)
pdo AN FA T BT TR € { 4ot .2,1.3?]“ PR B ¥ K o ik
B4 nEL fﬁ'*{%{h e deie ﬁ#%‘? » 1 iE PIZEE e L o ﬂk"* FEY Mk S o0 R ;1‘ 4
WAL RE AHERFNEFLRA B S FF Ok 2 F’W*’* zT "5l
WPt 50 RAFTEHEU L o R FHvAY onts w7 e l
R S o McDuffie ~ Akerson £2 Morrison (2003) 4= 8 304 i ot & 1 ¥ éﬁ 3o
AHLEEMANAREF T AR RS EE A R o a [ A ook E LT A B fE
TR AN m WA A m e ot RRFIIF W EEFL £ R
e T %ipﬁcﬁi‘*b By z’v’lﬁxﬂiﬂfﬁ’én\%@’% B0 SRR E A S E KRz

S BRGER o i i (2015) AT kAR o BB hPtie #r?ﬁt—? FHERE - kT
PR R e > R fxﬁﬁ:b DIV s ABEFEFL RS F R PERAT SR
B R R o

il ST R AR AR Y o R R T P 514 )fpfég ¥ & o Benedict ¥ + (2016) =

N TRTRFERENTFEFO I aES | 75 1 - A0 (modellng). 7r 9
FRE 4 — B b o = H iR g Y (spaced learning): 7 T REF T A R FRE THE B €
HFEAFEIIENHE EFF?"“ Ifup ek 4R H R EE R o = £ 5 V8 Y (varied
learning) @ 7 Wk MEFF A FHROFE (FUFL FTRFL) B2 T L HRLIFARDKE L
B(SFFEL xk&s\qfué‘fi Y REFFAEURYAFL AT NFEEEZR o
B %4 E w4 (coaching and feedback ) @ 7 5 f7 T 2 Y SR 4TE P udk P R
i sl gt ehw A R R o T 4472 4 L (analyzing and reflecting) @ 7 T F 4 A K
Fo kF? UERFE R LERDITN A APTEE L L DR UEHFFLFY SRR

» ZJE 7 cndtar (scaffolded ) : 7 W ig F fF T 2 chc S B b R H T RFEPTI L
.l;'i’;fﬂzﬁ-’ [VETE N I R }’}I—J?F. ER o

"R TFTRTHENIERFER TR T ABIPR FILFTET KL

A BB AR T G hd d o AR AT Né':a;* Q;I%ﬁ; cHHEFEFRT R
e E A ERTRFLTREL T EL A FREFL AL RETR

BABAORTEE BT IREEFHE m'&?‘rﬁd\ ’

bl

o

g

T AR PR AT BRI TR R AR P 2

- NP P TR AL



SRR TR BE  FERRR TR REE%R AFET B TR TR T
AR AREI BRI RIS TR RMKZERETY R LA RFELMFL
pﬁﬁ’mﬂffﬁﬁ{?§@E5%2’?§@%¢ﬁ¥%¢°“”w4 o Pl T

WHE Firhe £FIET B %?J F* £ (Benedictetal.,2016) + N fFF3 T 4§
EEFTHELE - AF 7 A RFFOF AT

17 25 REFFE **p?”zwﬁﬁﬁﬂiwﬁ?

2. defhEs Y RFREFF AR DR EF 0

3 P RP ST HEF VY HFRSAFTHEY VBRI RERSE?

4, M EFFE A HE A iEARY BT R SR AR R ER D

—|~m

S PR g

AETARRY BRPH S e B R RRT F ARSI TR T R 4 4
?d?ﬁ ER e vﬁiffzﬁffz,zﬁfﬁéﬁﬁ Ve enXir o L e W 2 EROEE

C i RKEVE CEREM CBEVYHEATEE CFAFLATRE o

Piﬁ@ﬂﬁﬁ*@:giPkmﬁwmﬂiﬁqﬁﬁw B E e P ki e KE
FVRHERFDAANTHMZE ESHASH £ * email B> mRpd R oo P B
Bupds mXF o B o B fle iz TP ANERFFTHEFL TR THEHL B
MR R B S e B S e TRk Xk p e E A 2 S
B ERTRE AT AIEIRNT RPN EER AT R TR T RRELE SR
R TR AT BB R

E T HE
BIpP PR H A ATHE L P P ot LEX 297 0 Bp X ehiE T390

= 1
I ’Hi—ﬁ_f%SO_& M ?%@_g‘%‘i\:,"}vﬂl ‘%“‘%“%%fi‘f‘?‘z\é} ‘i"ﬁpkkg—,ﬁ:@%

~5"Wﬁi*ﬂiw§w&§ﬁ %?*%wﬂii?’;ﬁmﬁﬁkﬁﬁ SgEt
S PR P R S TR g S R

LIRAPEPEAATHEEL Y

Yo¥h IRITH B fu EF I X

S1 KL BEFERT BRI g 7 ® 2 W HiE 2018/10/11
=BINR

S2 kL BY ek Qe 3 B %+ & 2018/10/11;

BREFY 2019/01/25

S3 i EEFrT {xEp L 6 B gERY  2018/10/15;

v 2019/01/16

S4 Bt gEF HLzmm L 15 B %+ &xiE  2018/11/02;

ByYw ELgis BREFY 2019/01/11;




2019/08/05

S5 Wi AFFEAE BRE g 5 ¥ KM #KiE 2018/11/09
B E BRERY

S6 W d A F mmEkg 7 3 2 REFY  2018/11/16
BE Gk

S7T P RAERTHET KL 5 ¥ KM HKiE 2019/02/21
at * BRERY

S8 TABREFETRT BEE ~ 6 W= %+ %K% 2019/03/05
b BREFY

S99 WAL HI < pmlx ~ 15 W= %+ &KiE  2019/03/22
% BRERY

SI0 Wz daprfE & RKEfeE 30 ¥ KM #KiE 2019/03/22
ik B - BREFY

¢oudix
LP2RNRTHAATHEL Y

B JRIE A fu e pd

SA EiREpEHEIZAE (LEE) ¥z 4 2019/03/15

SB FRMEFHAEHKTER (F%R) #HFHL T UACTE +~  2019/06/04

i ix
SC F(REFENAEHTHER (772R) ®k#& 4 2019/06/04
SD F(REFHAEHTER (F72R) kEidzgy giﬁ 4 2019/06/05
BAKEE A
N
AT AT Py R TGRSR A RSP R E - AT 3

PR B P F o B AT 1S RS GEREEE N hs e (TR A r G e RRFAN G

AR 0 iR — &'&Tgﬁ’fk—m@m#prﬁgv*”ﬁi,iﬁﬁP\
oo BRI N E bR IAanV TR o TR &3

TR A
T ﬂ\kj
W RIL e

Fi P 'fil‘"’l

R F R

B PAL 3 T 2
Qﬁ‘,%l;\ q-fr%’a_,_‘ulf?fi

B o Pldcs s B4 TR v BALLE > X0 REFERFEER P

£

r,F f“"‘i‘pr\ g‘_ﬂzu; ] ¢ }g;‘z&\

a2

| RPN F LTSS FRFRD
¥R P §—+z » 2 £ BLE A ﬁiﬁ%gﬁmqﬁiﬁ%}qa FRA o LTI 2

ALHAM PEEPUDTHRLFTRE 247 o R BT R S -

v o 4



- S P EE R IR

1 B~ R

<3 F] e v :5-5‘?%&@] FLEFF 4 EF:L« R - T REFEAHRITPECRE GRS
RAE BRI  BHILIE R R R e 12 E B 4 R -

L - E @E]B\ffm hE & Fe KBS T AR EHR Ao pT R K
i DB iz, KR EPead o 8 AT

ZEMOEAESER " SR ) BB A REAEFEERIF S SORMBOERE ~ A >

M MG EHRIBE SR ITAVAE R BE T ERaeat ) AIRES - Aferi s ResE i

2O ~ et T ARV ) ARG A D B SO g - A

EE’J%@Z* ERETES - B  EEVSESETTEE RS HE ST - ALy

tEfIA REBIAR T (RAR AU B D B B = TR AR T AT A R

% SIEEE—REE - B RN E FRERGEA o kK BEAE

THEHEA EA RS  AEEN " REERE -

SO » x5 T SUKMRERE )12 R  SURZRE I g Bt B R R A 50T
AT LAZBIZL © 4 S8 % 45 T AEARIE A FIRE B A 45 TRASH M FAUCR [E G RAVEERT | e

T 75 T HENREMRIB R B UENHER - AR EEAEEIAVRCR o . BRI

REEREN E B EE) - EVABNN A ENTR - S8+ i R KT T ﬁ“ bt’#?’v'lf&‘ﬂﬁ £ 7]
= PEAFEBEIFHE - AR E TSI SERE A R ARV AR - AR 2 R S AT S IR
s A REEIE LIRS I R Ay A N RIERERE - Tl RO pI2 TRy - 22 E i (22
o NtHEfIERAED R - 0 S9 ¥ d T EEPg 4 &, L &P TURIRAE
B4 A28 EH) > Bk (ZA) REEE - BRENH > WREE A - SEeRA L8
ERAEREE S - WEAEEREE -

2. % e
iﬁﬂvuvﬂiﬁﬁ#Q%W*“iL%”fﬁh LR EESA R P G T f
FRENA S FHEY A S FT R  NEFIEEY N o

ERxEn+ &5 S5 :". h DL R iR = () TEBIVRE ST o~ 10 2 S64p &1 e TR
MRt~ Bt i oSlpmua kg Do s o TIERGEHTTE H R
REAVE T ERVEERE ST - EMERVRE T A Re B e SRS BRI ARIVIZ L BB EGERR L RETT » AR
BRI ANS ~ I HERRAVER R A — S5 - 1 SL» i T MR e & i
7 DT ERAR YIS AE S B B S TR AR - ARG H ORI - RakstE
BER - EATEBEEISRANER - FINREATREA A FEEENFRERESE -

S1 » A HE* it 4 chE & 1 THEHAMEREFAER - EEMASERKLTE
EERZAIREERE  EREMMNREETE AREORE E SRR E TR E -
S5+ i THUER —ERHULAA  S2AMEREAEA - BT RS ZATE R
FIREZ AT R - IBERRVRE IR PT DUE I R 352 ~ Sl s - E 2 B H CHVE IR -
4S10 % b Ripfipid - H 2 i KR DfEaT o 2 FE T ORARHTEIE - FRECRAHIATE

S8 EIJ B T REFRE ) HERM o G T AREE TSRS E S %i&@fi%ﬂ%‘%ﬁ(
A5 > BEEEIGERE TR K A EFOORE - BRI ELLSE] > A 5ES [ A H

8



sHHVEREEER o | S6 ~ A E T A4 T EROEIRGE 0 i 1 hi v & T RESET R
EHIRETT ~ BAENRE LR FREANEES IS 7= REE -

Bis o Bora r:x?iﬁﬁﬂm?%fi@;%é\?(i?ﬂsb 4 oend B4 o S1 R TR rhaE
KAV EF VA - EF/VFNIRECE - HERRARKIE T - 5H RAFaYDEER
KOEHVEE - SRMEPIBUERR B TR R g ST - 5 S5+ i TIEERCEEAD > FHEE
A L3R BOVEEIRER AR —HE -

FET2 o AP EFRIBFIIFSAIRGY NS LR PR E L PETLL R DR
SHEFB B AERARNA Gl 2 AAFAF TR A AP RN
S EHRERHE 2 RER R EAFPRE NG o e B R BT TEE
G|~ 11 R [@’# ,}J;}ij—i o

S O HRBREER IS 2

L R~ e

FHPRPRY PEFTARRKER BN 2 SP fREDSR FULTR B TR
CBRERHRE RF TR

S8 — B dp itk T BTN B AT H AV EBERE - S rTSELIS(ERN - SR soiai Lol
AU - 3 S2 RIEiR= A4 47 ~ B R E RAZIEE M BN - 10 BILH P 22T 7
Fiws B L TRERR ©is TR T HRBMEOAIGRE AT B R 1 MoREiR
Bt o SUe B - S B EETES SO S BUARNBSR BRI - #iAEA AT
Bhis - EAEEEEE CBEAR AR A N ERTR R SRR B R aTRE -, £ R LT %
R o wsns AL HRATERAE FE AU > 218G TS - A IRIR SR R E R
& > AR - SPBRREGHEREIE - MR ERE—BEGT - EEAFE
NEPEHEEAER > DR BREMNE AR B ZRET] » 5 S8 4 A RFFRNLE L - 5
"BMBCL - BEEETREL R ATA TR A AR LA BRIV - AR T DR K
DR oy A 2k TR IR EEERTE - RS BB E Sy B B R Y
TR > BURBTER AP -

2. B e

SRR FETIRREE T D 2o LD FREDERS FRFEARAR LT
FRE R TR U AR EREF -

S1 jeins R EF ettt [ RE—(HILBRIEIER > 115 T BEHGRE—ERA
VIR - B T SN R NEHAE RIS IR > FrCA el R A4 F AR R
I KRG EERAMNATS > RESEREZERANET o o 2 ERL T AR
BHHE - iR - MERERSGEIRCCE IR I LR LR BRI £ -
S5 Rl 7 bt it ik v ol PR 2 Y 0 50 TR SRS TR PR RS R - F
BUEHO(EZHE - B —(ERhE A TE B BT T, - DIMAVE B HACE 802 - =R
EAERE R ENVERIVEBRGUCER - AN R AERBERIIG IR © 559 —(E/E8)
BB AL T LA — (L ARTRYERT  2MRERMNEIDE > SOBMIEE - TR - HEiRE
SRR E—ENTTA > B —EHE - &R ERA DAL RA - JFH - SRS - JE

e
SR

9



R aware) » 4 1 EIAIA R T B LS 0 BRGNS A TH) 2 LT EmEL
HERFE 2 H/EFRRT 2 S5 o | ¢ £ £ @ ienie T T REEIBEEHLEN (R EDE -
PSS TR » 2A0% HERHRARYERME (#XZE5%ETEL microteaching) » BEEFIF G —EyR -
A R EE > BRI A R ENTES) -

FETL AP ERIPHFTARRKE R AT T FHARE] > BE R8T A
IR BBE » ORI R THRERE R W s REFR IRF?&?%EWW? L EF S~ NTLE
B2 R RE HEE B H R T L RS T B

=RV R Y s

1 W= fpE

SEHEYRER Y RORAIA T S LR BT RE RS £ F RS R
EFIHEA S RURE  RHRERE 2 IR E

SO ¢ B RAHIT K B R AT A 4 £ O e SA R LB E kL
T a7 B S4ie- B EpE P LA
FOERHPF F AR 6 F o THIREERG R PRI ESIRR 2 kR
B » 55T AR B 2 (2 O - BRI 233 1B S4 1 B
AR - S G OB TR - TERE LS — T TSR L SR L |
BRI S ORI  TESRE LR TR e BB R -

S8 KFF Y ALY 12 H LT #F Y 054 ] s o TEE TR IFRRE
EE IR T A g KRR - | S2 04 5 [ HRIASZHEERE
ITRRCER SR > R > AR R ASRIRATIRAL 3OS » AR GRS T
SRR R T (B ERABRS A REE LERE—T o BRI AR ¢ S
Pl s TR RS (8 MRS - RS EEAThE IR
SIBEEIR - AR IRA > ERER R RIS SN - S LR rTE R
THENRE - GBS EENEANEE LA TR - 10-15 55 HEIREE
PR -

2.5 % gk

SEE SRRV RGOS LRI RS RS £ P ARG e R
WA T R YCE  HCURE IR A E R RE

b % genS3 AT TALFIE CAY lesson plan - HLAS(BEL Y BEIEL LIS - LK
EUE) > PRI B o T DL B - HEHUEEEAY lesson plan « fi P4 —(EHFRITE R -
B3 2 pair works » LU A3 - 2% F—2 L3R > fMPI5k 2K demo - S4745 6
4617 lesson plan » 7 3RS - (@ BIZ2MMIHIECE - SR IRRRIRSE SEER BT -
SREmE - AR (BB EIES > SR SRR IR - F RS ET
(YECH > HEERE T DU LR RIS o ) LRI ARm A g B B 45 (HTAIEEIR
TS A — S b A TR SRR ERIE A4 7E S3 (ER T P B R P e
s o TRERAHCY BRSBTS IR « RS - AR
L ETEETIAEBA RS AR SRR - B G ERIA -

10



A—E#RY  EEARBEE O ES » EERRGHMAVEIZEE - REZRAEFIR
[EIVEELR - BB A EINFE AR - B EE(EER A DEEA SR A B T ENITER - REHY
FEE ~ DU RINAER A AT RE & A (TR RER K - |

ST+ E-BoiRATFRELABRFUDELY ORIV Y - KE2 0 g3 8
Vavrg fEFT2R8 RAAIEvG dma i RREFTLL 5 REE2g 0K
e ehgk T o Ao THRIEERS - FEIPIAVEF - BLAKERAVEZETERR - 2MR LW
N8B R - BT - AL BETGIREELE - B3 BMARZEER R [EERAE E D
E o IREFT o8 EERE MRS EEAE—F -

S5 p % " EEMHOMERVEEREE S T EIAEN YRR - R EEHEIAY lesson
plan » NEEAFLEIDLHE] T - I2HZHE microteaching » i H 2R ERRZ ATHY £RUERS - N2
HAN R G R L HEE P RE—(E B - B¢ offer L8R MAVITARBEERE LN - BHEZE 2
303 - ATLLE B AELZHEE (PR R o, 0 S fr e~ FRF[E T R 12 B R
FRABRAARV AR B PRI I EREVER (BRFsF AR FBeF KE) 2
5 810 % 7 THEBEAIMNAEEIE > blde > 28 T REIISENAERT - FIFREE
AETTHERER 35 0 - BN BRTEHIESE - o ¥t & TR - &7 20 {EPE
WA(EAN—HT - SR P EE T 5 (&L - K - e EREbE (8 B AvEHS - Ry 7 &FHE
EEHVBE 1 - Btk BOLESRS RNVERE(HEE ? BAEE T ? |

FET 2o AP EEHTRE TV HRORAINE ¥ 2 LR KU T 2 RERR
AT AT RILINERK NS RE AT KSR 5 F A R arava 855k o

o i AT & a2

1 R g

BB RER VIR CREF T s P E RIS RFE T AT
- CRFARPF YRS AT D FFARERG L Y TR

S2 ¥4 IR AKWNEEZEARRE - HEAEEERNKR (—FA RS F& 0
HEMATAE P g2y  EREBRARRA) - Flet s &3k T ERZR
EHERENSTTER—R > EREEEHR - 5 m 2 T2gE TESCRL y ZSCRIEZEE T30
AR E PR o T2 > A e RPGER SRS ©

SA Rldn dizd AP VIRE TG GEF A - G T T LGB A Y TR RSP
?°JZﬁﬁéﬁ—%ﬁﬁ*$’ﬁif%@%ﬁﬁﬁ’ﬁ@ﬁﬁi%%%—%ﬁ&@%%
AR HEELAEMMNVEEER - WHEMIRVER TR - Z AR AEIL— 2B T2 > HIT
HER G AT FEH - EEIRER NEILES » il EE&RIK - Fritem 2 IE—
ZHER - EEEHV AR » BER LR 0 FWEIS—RUSERANAE  EIEE TR EH
& HHESGERTIILEE -

S8 i TERIEMIRFRIIEE AR » Fil LE2AEAERE B+ / \EEE 3
WS R ~ LR - FOETEAFERE - 111 - B EIERIEIMNEES - HIT
BT DU AV R B TR - L E S ASRIZ T R EZ ST o ) Flet @ 23k TEECK
BARE 1% EREFEERIAERR AT - $HE LB TR [ 0 DGR

11



FEER AR - A B ERE R AVEOR - # A LA ARG

S9W$Wﬁﬁ4mﬁi%97ﬁ’§4ﬁ%w@ Jw”’»ﬁﬁiﬁ”Powifr%
28 (HEAL) IREBERA - (HEEZICAIWELIREAR - EREAEHZEZEAMIR - #1
WIHEH =FANFILH ) - s -

2. m~ P

F 4 JTF RV R REROT > LR QG NHAL R
- CHRARRER G U R REFF G U RS IGEOFTE YRR R fFR
[ S

SL M4 7 d W F A I Rfrd BAA — 6> ST BN G A L THLEET
FEEARI AN » HEAE  FREAMAgES K= B EA LS LIHEE > T e
PR 2 p T EERSERL PCK VRS - HEHIN A FEIRZERVETE E ARk - BAWE - | & &-
# 2 fE TA R PCK 8 TR - 2 80E - N HRAE Y » [ BEBIG Y
B2 ETFEREEEMEET - B IRECE B B MEEN - ARXFEFGMEZEF
ZiEh o ) T INRER PCK @8 TERAR - B8 - FEAAE—/Y ﬁﬁﬁ%i%&?%ﬁ?ﬂﬁ
i W R BTSRRI EET - B - IS E BN KRB EF LM
15~ 23056 - | MMILEER " ZIRARI A EGTF - BAENEARTEZE AR _Juaiﬁﬁbi%élz
%%ﬂﬁ‘ﬁﬁéﬁﬁﬁkﬂiﬂ FARVER - M I1E CRECERIEENTRETT -

S3 A2 " MIREFRE A L —RVEE - R (BE4) %ﬁ%&ﬁ FEI R GR > DU RS
{IA%KE—%%&%%%EE Eb%a?ﬁ%&{ﬁ%ﬁ]ﬁﬁaﬁn B E AR - mlaE —{EE2EARE A
—R > HWIGHPE—EAZ—EHR - | ST Rl &7 TREHRZEENER B EHENEH S
I ERTEAMRIT - E3RR% fﬁf%%&%iﬁvﬁaﬁ%&%ﬁi 4 S10 » 4 TERRENFEA S 0 DIKE
R A FEREEA 0 ST Wik T E (AL ERIRIRBERE LR o s SE B R TR
EARLLRNES - ARG 22 A2 AT 22 - BT DAEE R R R 48 BRI e % - 20 2Lt
RO - SLEELEEIR - L e LR R 5= e ST F PR - B dp i TEER
PTRSHEE fﬁ%%éizﬁ%gfaﬁﬁ%%ﬁ%&& o g Fltw R A SR
T2 oaga TR R L — *E??THE%Z

FErxoX@E o AR A s FW'E‘P TR ERE TR KL L T
rgmfm EVFar> a e gy A\ﬁwﬂﬂfﬁ“ o R RER Y ARG L £ F

Yendadfid B tgakp d i FREE%T LR S AEE S RK
'\?%?? VARG rLe ff%fﬁf%w CREFVHRRDELI AR ST AR
FRG gy R EORE S

FHRTFF N B Fﬂ%&ﬁ fA e BER B EEA VA LEREA A
F SARLEZE FEA A FREEA A 0 I RP 2 e
- s Pe R

1. SA B gt

SAZLE e REF Y & ¥ iE T ER(LHE WG [BRAESE - PRMREE N EREE
He y waad TIANETMEEE2ET L MAEEE - o ehd THEEE £8
BE—EHEl R RRENE R - EMEENLL - LH ' éHB-Zﬁ%I?'iéHé M EES

%‘r .
ﬁ%‘%’a 3

14\~ 14\~

12



B Z BN EE - Wit MM NS4 EEIROE « ot MMV EEEEFEERE
T HEETFAERETE - DHEREATEIRE 4 STV FIINEE - Rt IR EEEERN
EERERENREEL - |

2. FEH < BRY

SB & # f # 7 U-ACT é?ﬁifjﬁiﬂ KERB 5T & B &% (ambitious teaching) » & » p
FEF NP RS CFIR o e RIS HERF AR TE G A A PR irr—*ﬁ (sense-makers) ~
TR A S REA FAEE P FEY CEPRPE I PR REPFRET D RS
(R HEZFEFHFY IR PRI IR TORF IR Py T2 52
N (R A R W RE DY R LITaE L FEERT 5% 0 F k) 4g
AECEYPFUZEY PN FEFS (EPEI DA AR S ER O SF L L ETH
P F RAEGAE AR FET P NBRL R IRPER S AU RERL (AR
FIEY PR F)~RKeFdauwd ~ 252 iz

SD i MEEEZ LS A &k & 7T EEREEARE T B4 S 5 OB
SRR AR A B A RV R - SRR G $EBR 2RI - (EReeswEBhfthfd - , 2 = £
MR e TSGR EEN I ERVRTEER A SR ISR R A TEFAYRA o
iSRRI 2 2 A REY - SD 2B H CIEE S TP EETIV &R " B BRIV LRIEN -
RERERYT - A HIMET L= - BIEM v s A BB - 22N AR Mt H A B E - |
S HFRKER I

SAin % T FTAINEEE BT IEZ AT R ERIZ P R & - DUE BN B L H R T H B4
AVERAERIE S - BAMIEZ - EIRFI KRB - EERAERE L BEEATENBEE -
HLEATREE T Hp—IE > WERR M EREERE P IER(L - | # - # &7 TIHFTE
BV INETRAE - BIAIREEE » 8RS i FTRETR o BRI - ER A EE - TRERETER F R
FER R EE T AL R - AN - ZA S SRR B TR -

SA X P ERBY FHEFH RN FYROER oA G BRBRFIHL T R
PArP 1 T AR P Y E S SR E T AR RKET A o 6l TARE > FRTREE
ERTH AR - T AERMEmEEE R RS R - 2R 2R EIENZETSEMIE
HENRE TN TIE - EGERIEFERE—i - TRSDHAIERETMER I - KR
HVEEEBIERETN - B4 Lmp 52 R 2KH Youtube - TeacherTube B¢ A TRLERIE
HUFFEHENE o AR - FFTEEEE EIERZAGRE S - Az - AEZaie nari i
s R — R AV AR > TTEIE M EER o B S R AN B A AR I B RE BB R
HEEBGRMVERE FBAE - (CEERKE  PHREIFE AR -

2. FEH < ERY

SDAp i 1§ - Bk A 4 £ A7 - Rapd o o B T EETHEE -
ABREBENE - TR - MR EEN  SEEE TR A Ry - 3% SR InE
1F > HEEEERETE - 528 AE —KERSINEY - BT AENEERSNEE
—ER o R RFFARES 2 E2 > RSS2 E S U e d
A ihe R A FAP AnFY o ERORT R T g TEEEFHE
ENER WA RET 10-16 iAE » RMBHETHRE - R —FIRE » DIFEERE—X

13



BN ERg o, SD A P T B BHE—ERATE A& T - AREEEHE SR
5 > PRI IS AL LN NI EE » MG HET R > BERIBIE TR REER] » BRI FHT
EEAETREIE SDRBERIFFFT AR LI Wa=E8 T3 F 5 FL R3]
?i%ﬂ’“Wﬁgﬁ%§?°§ﬁ?i?ﬂi&@’ﬁﬁﬁrﬁﬁéﬂﬁﬁiﬁﬁ’%%
BAESNERS > ARERE - 0 (RIBEEE) - FH/OF3RE - 2R - DURFF
PRBE « 5 e ARM AR L G- Az 1% £ F % (co-assignments) o #7147 F 53
@ R H s SD - H P b
BN > BB BEATE - BHINRHEE 20U RS - IR REERE -
FE 4 S B P T 22 2 TR AR AR » 5B =B — PSRN - —REFEERSN
BY  WLHEREEATAE - FTDASR IR A - G G2 A R S
FEEREAER > NME OIS RIS - PR AREEy 7= 55 =228
[EIHF A 2 R DU HARL B Y IL[EESE » B 2 A [E & E S — BT
HIBE > NETHE R E - Bt ARG EL - FERrsGEtEIR & HES
TEIRAE EEIGE - AEE W KESHE CHEHEER - 25 —2HRfTE
BEBEBN R » MAERE 2 » TG HREE L > BiEETRE T #
ZHTBINERPE » 26— BN E SR - IR EEATE A S R Erb I HEIRR B
EAL[E] {5 oy A E e B 2 T (1 7 A RERE 2

ERNE ‘e & = A
SA TR EA B4 cm A EF L DR A0 EAE GRS A8 Y o

BFROAEPE B B-HIMErFERTERAEENEFEEY PFHL P
Ry TR E ARTEE B AR - 24 TS 2RIE T 18 [/ NFHYFR L  MFIo A
R I HREBE A » BRI FTOAE AR - BMAVETE LA 4 [EEHIHTERAZE -
A= —2IgAEEE - EEBRN—8n - 5820 2 27 5
B 3 By F=EH] MifA T REEL o MiER% e B EE - 20
HEEE - ZMNEEENREEZT - ATl - BRIV - Mg EE o2
F - LR A 8 WEBUTERE - S EE e
ARES - FeErsi TIREREE TS ? 5 250 TR SR  IREREMEER T 4
B¢ VIR IRAYERE B2 EIERY 7 o Wbk - BB RHt MRV S DL P
BiigEes -
SAERFHAP F# FY mE@ (viya) !
{ERaRiE — 80y - B B AR 3 (BN - TR —Bl5E 220 - FrAHYET
EAEFA B AN R o T ERE R - SRR RHEE T EARET
TAHEE? | TRE R 2 BT IRAE ST ? ) SRESSEE - 2=
T 28I - A — il amaR B AR T REERIIR RS NS S 2 (E R -
Fir AR AR e ol R B (B R - FTBA » — VIR EURR AR RROK - TEM
HY T AR B SR BRI 45 L - (EETEmeRal i fissitgn 5 - =21
EFEFRE 5 HEHVISE - e H — &5 R =AY EIH - EiE R

14



T T BET TR EEEE ? ) B T BT R R R A ?

SA 5534 T EE AP AN L PR R R i B BB B Y ATAE —ikE - AT A A I
EAIE R am P R AT 2 - MRS e R 15 S R e — A2 G -
SRR R BTV -

2. TR~ B

EEHAFOEERTEAMT ERRIR DY > ble o ¥ - Y ARG 7
TR I8E A BRI AT L ERBEA 60 B S - B P17 E A BB 60 ] FF
F2EPBRIOE L > REFWI 250 F; v i&{&%&— BEH > BEKITEL
N Z 2PFen¥ T F ¥ (student teaching)10 5 4 - I3 3 350 ] pF o » F] L E B gkt f
BEHFPGROFFETERL - EPDFELURFE > R T 2 ¢ 2 X R g
PEMPAIET > DRI KT R EES N Y o LB g K ED o

FREFERT SE L ¥ RiEKES DS T [ R AEHEEEN T EUE HAT
B TEfE ) WETER B - ARBMEENES TN - ERE L E RSB HE
i o FHERTE R EAEEWY, - SREZHANE AL G - MEF 2 FREIAIES L
FSTHF o MENVA REFEEZED - BT B MR A R - N MM A 2
PR N BB KB BRTE A - IR IB LI EEED - R 2 R MTERE
FIBHZL - FTLLERTE 4= B3R5 T IR (FSENT - FREm i $2 (55 - |

SD4p it Pers T2 N0 gd S EE R AER B L EATRY F e o fE S
BASILGER RS 6 0 PRI BBy 1T T2 BRI P FRS -3
Pt AR € A T A TSR AR T E s blde s B ETE A T RAEE R
BEANEYRAAFERERFENVFANNES - FRAv i< Fxdt » 3R
EENTIE 0 od N F BRI ST R e B B o ¥R £ H o U2 4p
RHOFFEEY > IEFFF LAEN L B P FLERERFR G o Ak -
LERDLI PR RFEFRIAPT & 17 - R TLRIFY HEEPF 0~
A& P T% (co-assignments) o — K7 pdEfF T A N > - AT R hd REFRAR
ZORTEAPM RS R AR S o FIM o HROK T BT L EARGRE THhE RS
G L RALEEHP LT OFELE SDREI AR BENEG T E a4 ok
K EET o

s i AT 2 R

SA # 77 ¥ B ¥ 8 e ag £ BTN SEIFIR A Sl MRV AN SRR AN -
i dp 0 DA - ZETE NIRRT ER o (HIAFT AT LAE PR HA A - B ER
AR R HA SR E IR - FFIELR L HIBETA REIVR % - MFIRIERAMIAYHIEE - B PUS
HIEANEME - AMANREE - ZETESREEAGHE  GEMMEEEERS - NMaEE
REERAE - B M FTE EA th & AR N RERE5&8EE - PR DL - iBse B4l 2 - B2 —2hdk
B > Pl EEIREHE A S FM MR BN R - (HiE HAVREE - |

SA % 7r " IRMIAYER AR 5T T M MR BA R - BRCE AT &4 TR E AT - IR
{125 8 S S B (R RE BRI T ARt MR - ) s d T BT 2 TR R EE B H

15



TR (T - AE I B AR - ARt RS EH T N — B EE WA
AT RS - | # i TUWRENEER R - LAEEMIEZ SN - AT
DA AR C LS - o BRI TR gk - M AR g EEEA - ERA
BRI R AT EEHNRHINEY - EERE E AN - M EZRAES |
I

Rt SAFURBRARTNERM > T REHEWP 40T

B0 > ZEIE 2 — AR B R ps » (IR HREE % > Ik

HEEAFE—REFAENSE - NI EEERAVER A 21 o RIEMER T 3

IR SREEEEA > W HE R RS AENEN > KIILERMEEREZR - X0

B2 A Sl A GETGERAE » (B FIPE R A — B —AYeHE - B DU & SR E 2]

HEE—RE o Bl — (BB AR B EE A B - BB AR B EE i e 2 A [EHY - (RIIL - FEl Rse

R ERE] DB S R e R A E) -

2. FEH A ERY

ATAFFER TR AN Y EREE o P AR A3 RS RO
SRR ATH RN GRS NG SDAZ P LM AR ER A R AR E T A o

—FRIAIRAMTEEH E B ML S RS RS » BIEEROE IR 2 1% RO E 2 &

A o B FHHTRE SR VVEBESZ —RERLY 10 fUAVRTE £ - M E R T kS

FFEAM - 1 B BRI i - MEOR—UJHETIRG « e Samgkd - 23

BN ERENE - NIt B EHA 7 =0 Sefftesii®e - DU T - thpiedd

AR R - AR BB E B TE I - st B EEGE - N A2

BEHA—E% » FrAFRFTEE B 5 Ao P AR FIZ I BLETIE » WHE B —THRE

BT » (HEVE BRI ETEIIPASERE « R AR SR A0 et R Al

BB WEZEMAT > BRETEE -

T et o SD » R AP AY P GT 2 F T NEERT AT I LEERER
BIAEALE KM EBEEE N o WANIHEBE IR EFEZATE L - WEA =4F
HIEKEg o MRER T VI RS2 RPN 3R - RTINS T EE F R EfE - |
e O E o WS SR S AT LA & A PR RE S T LB (R R -

SD -~ #5|H s B*RE & 45 :

A& 2E B EZ AR R A - DURATE A MM A S HREN L R A EE

HIEHT > FIREA G A E » PR E VRIS IE B— 20 » #3180

AEETE » DU BLEANRH G R TE - FfTEayliEas A 22 A il B

Ko RERTit g w2 A e s - RS e — 5 E - &5

B ERTSAN o A AT IRETE TR A R S B - EEATELE

EREBTEEEY -

FEHEFE 2 B T o SD s e T

HMEoE—FEmerE A B HRMVIAE CAE L) » MRMFIERE BRI

BN - (st e RS VBT E A B ~ SR 0 ETRTE DT

FHEEEE) 0 DURETERFIFEZETK - T —BIEEMEEL - WHRHR

16



SRR FER - E A DE B ERE » BRIt H AN AT - N A R A& £ AR E

l%ﬁKWEEm%W&ELFMEU%%Hf>@ﬁ%%K% HEFEYHNRY

2+ E (field placement) 2 Fif » 5T E A R KB E R W HFHEE 225k

[HIGR, > BT LAY T /% - IRPIHVRSZE AN BMHE THEMOVETELE - Frla] 2o

ERTIIEBCREANENEE - HRNIEA TR T A B g L R A5 A R -

NEBF IR B RIF R B 2 (E $EER - Wi M HA SR A REA TR - &

o A REAMEY - Nt ZEZEBEMRAR M B4R LTER

T EH R AETES S

.ma&%ﬁﬁmﬁwi’ﬁ%ﬁ%imﬁﬁ?';P§ﬁuiﬁﬁiﬁmwm®fi%
TR FIFLIPFTAARFEIT M NES - LB R F3d &2 (FE) & fo

1

PR o FAOMBEEREAGMAE > B AR ARSI R o 4 SD A E KT
FRRM > B AR A P Y EE R A PP R TS PR RORTEL
EIVRFFANEPERRAOBURIR R R EL LI DT E A FREFTR TR SR

S BEFUEDFTRET RFNER ERPREEFY PP LIRS AIFTEY
kAR E RS > A I AFRRT FROEREET S ﬁ&{:}#}i% BT E B AET 0 ik

A EF T hE o

i~ “Pﬁﬁﬁ}éj‘?‘i

FERPM CETRTRFOP USSR T UE I P H TR KT 280
CREER PN BLEET AR o AR EFR O ERE PN o~ hEE R T R hpL ek > R 1 Y

i’%%ﬂi%ﬁﬁﬁ4ﬁﬁ@%§*ﬁ*WW“?ﬁﬁﬁﬁﬁﬁﬁ%(gi)ﬁi’
B T EF A MR HRESKHEL - AR RS Ak E R kFe g

imﬁ?i?;%%m%%’ﬁyﬁﬁﬁﬁﬁﬂéﬁ°%@@”§ﬁi%ﬁﬂ§ﬁ
TR BUEERRAE R A R AP R Y o i i

3
R SHBERETI R FP P HORET RS REERE R AP FH 52
éﬁwm%ﬂ fﬁﬁg’Kﬁ m)ﬁ\frﬁﬁid*~ﬁ§ﬁﬁ~iﬁaﬁﬁi‘%
FIBGRE M FREKE S > B H B T L OREF b 4 2% o WY SA PSR -
@%ﬁiﬁﬁ?iﬁﬂﬁﬁﬁ%’@ﬁﬁﬁiin%?ﬁ?ﬂ% FEEE PRAEmEN A
FTIERFETFPHEPE TR RERG  FHFTANRRET S ERRE A EN -l
ARG F AT 23 0 R T2 ARFRIEY R RRE I Y 703
FPET T 5 RET AR £ 07 0 R RIS TR SRR LA R R AR A 0 S R
Br R kww et 5N 3 10 8 T A B PR 82 AR o

FZOoHHREF VRO RPFER TR JXPEFRE RAKE 2R
Bk 7 2 F TR AT b TRIREPEFTY -6 A E L F e E
VP d ?*BrdﬁﬁrW%#un%ﬁ’ YRRk - ARROTREP 0f 2 B Y R T m
R Wobend - 103 2 EY > 0 5] B3V ghAs o b4 ERFN 2 L FR g

3

17



F-FY28L 5 -FY3IFL 52 FPFIFEER Fe FPRNERTRY o 2R
HAERP TS - BT AP FREL Y60 S EPREY F 60 F; $Z 8
WHH T 250 [ S B ﬁf;fw&%;— BEH PN FREEORTEY 084 > BEH I
350 ] o d pLF Aried TR TR T S BN I FY L AR -

Bofs » HHE I WP S5 e R EFY S TE RS FE FROER G
RUE KRRV OFAERETF U P tppgdkp g i FF255%7 48 5 {H
AL EFEORNKECKEFYORT G U R ﬁffzﬁﬁ AR A 5 H BT
SHFFF A ARERF R BAEEORKE DN o IS I;Lmiﬁ%\n\ﬁ*\’* BT
FHWERFM GG nEF2EFTAREIPEN > F E‘?kﬁ TA AL SR R o ¢ (F R
HAE o fRA-2 Lﬁqfum— F'w;:fjf‘u;{ TFEAPRAYY BB E R r ARG RV R
FAFAR BB R AR Y ELE R A Y BP0 RFET A BRGRR N FE AW
FFEdE A Rl o @ F Y AR 2 XY 2 (G R) TEEAREE 8 PR -

FEz 2 TR  DFFTRTEFIZETFEY TR BFFTL 2 S RFRE
?%’ﬁﬁm%?#%?*§%ﬁﬁuﬁﬁ‘@%*d%’f&ﬂm??ﬁm@$1£KE
e Fde a A eI bhe VO g A FURA SR AP o N ETLT I O ki

Eﬁﬁﬁ’?éfﬁﬁﬁﬂ’ﬂwﬁﬁﬁm#% PPt it EHhBE g m o AT HENT
Fiz’ GiZg TR EFETRT
Ao RAFTRBETIFAL R E ATEFTL A FF AR Y gk kT
FEGFF T4 B Bl ) - REFF AV EAMNETE T OdEeF Y ’_;@:*/»\:u%?ﬂ\ﬁi,fi
P o H = w:;z,t,,_m,g AR TH - BT RG R E Y e, ¥ {)ﬁﬁ%jﬁ’rﬁl’
Blde > d A 24 B FIBGE ARFIETIUE 2FLOREFT o~ T}bqjggmm z
SRAFR TR AT REISL > LREELRKRFEN R T RERY > FIPERET
A prr3biehoom ¥ ak%ﬁ“ﬁw FZ O ERTREEE LT AHT FEY YRS
¥ o RHF A PNBESLG R & Fmﬂ%@bmﬁhé‘f“ EFHREE S KA G iR e
N 'r”%ﬁZﬁaA\%?Eaz} B o d e EY Y TR  FRETOMEEIHE
Flet e r’ﬂr«ﬂx&yﬁﬂé EL s RPEAFTARISEY P T ERUZFEEF > &
PEFA GRFAITAAMNED > PR A ERFTNTEERE o~ TG S AR N E
AN ’*§? i B R4 EIE o

T P AR A “”f%ﬂ\«?ih Hoom R T R P TR
7‘::» fli%: ’ ? )3 % I,Eﬁéf' ° ]9 .sﬁ—fg L‘j"' Fi TW ﬂ\ﬁ iﬂ ;4 ﬂg:mﬂ 1o ’:\"’v‘?,)‘,,lz'?? ].J_‘ A;}.:'. s 1]
e 71\/?5[ TEVFRE S R ARNRF rTJEHTFu’”‘ -‘5 W4T g EY HAR AP B EiTisE

ﬁpmﬁia SRR E o O AR FAE T A MR K %?ﬁ’ P EE- B

342

FRP (2010)= % & AL AR TR T IRAS IR OG- SRTFLET18(4)
1-40 -

BEE S FRe (2016) F & EY C GREF TR VLGSR OE S CRTPEFTH
61(2), 57-84 -



B (2015 FFERT AP FY LA EFE TS N o FIERTHRAE 040 99-125

Ball, D. L., & Forzani, F. M. (2009). The work of teaching and the challenge for teacher education.
Journal of Teacher Education, 60(5), 497-511.

Benedict, A., Holdheide, L., Brownell, M., Foley, A. M. (2016). Learning to teach: Practice-based
preparation in teacher education. Washington, DC: American Institutes for Research.

Ben-Peretz, M. (1995). Curriculum of teacher education programs. In Anderson, L. W. (ed.)
International Encyclopedia of Teaching and Teacher Education (pp. 543-547). New York:
Elsevier Science.

Bullough, Jr. R. V., & Gitlin, A. D. (2001). Becoming a student of teaching: Linking knowledge
production and practice. New York: Routledge Falmer.

Darling-Hammond, L. (2006). Constructing 21st-centry teacher education. Journal of Teacher
Education, 57(3), 300-314.

Davis, E. A., Petish, D., & Smithy, J. (2006). Challenges new science teachers face. Review of
Educational Research, 76(4), 607-652.

Flores, I. M. (2015). Developing preservice teachers’ self-efficacy through field-based science
teaching practice with elementary students. Research in Higher Education Journal, 27, 1-19.

Grossman, P., & McDonald, M. (2008). Back to the future: Directions for research in teaching and
teacher education. American Educational Research Journal, 45 (1), 184-205.

Hatch, T., & Grossman, P. (2009). Learning to look beyond the boundaries of representation.
Journal of Teacher Education, 60(1), 70-85.

Janssen, F., Grossman, P., & Westbroek, H. (2015). Facilitating decomposition and recomposition in
practice-based teacher education: The power of modularity. Teaching and Teacher Education
51, 137-146.

Korthagen, F. (2010). The relationship between theory and practice in teacher education. In E.
Baker, B. McGaw, & P. Peterson (Eds.), International Encyclopedia of Education (pp.
669-675). London: Elsevier Science.

Korthagen, F., Kessels, J., Koster, B., Lagerwerf, B., & Wubbels, T. (2001). Linking practice and
theory: The pedagogy of realistic teacher education. Mahwah, NY: Lawrence Erlbaum
Associates.

McDonnough, J. T., & Matkins, J. J. (2010). The role of field experience in elementary preservice
teachers’ self-efficacy and ability to connect research to practice. School Science and
Mathematics, 110(1), 13-23.

McDuffie, A. R., Akerson, V. L., Morrison, J. A. (2003). Designing and implementing meaningful
field-based experiences for mathematics methods courses: A framework and program
description. The Mathematics Educator, 13(1), 22-32.

Russell, T., & Mcpherson, S. (2001). Indicators of success in teacher education: A review and
analysis of recent research. Paper presented at the Pan-Canadian Education Research Agenda
(PCERA) Symposium on Teacher education/Educator Training, Quebec City.

19



Senge, P. M. (1994). The fifth discipline: The art and practice of the learning organization. New
York: Knopf Doubleday Publishing.

Thomson, S., Beacham, B., & Misulis, K. (1992). A university and public school collaborative
approach to preparing elementary teachers. The Teacher Educator, 28(2), 46-51.

Waddell, J., & Vartuli, S. (2015). Moving from traditional teacher education to a field-based urban
teacher education program: One program's story of reform. Professional Educator, 39(2),
1-24.

Zeichner, K. & Tabachnick, B. R. (1981). Are the effects of university teacher education washed out
by school experiences? Journal of Teacher Education 32(2), 7-11.

20



PEBR VLAV IRFASLETRABE AT o FHL

#2108 & 7 12 P

33 %% | MOST107-2410-H-032-048-
PR | TR nEe  PFFREET AN ENFY
"
“i;ﬁ AR Fij;ij KL FFEFRTY KR
0y R 85T 234 NP B | £ WG R
1086 7p
hEey LR Mo ma s [REfs [JRRe Fmy [ MAF R
P eh

- CHERFETEBE AT ER

FAZERE RGP GENERFARRIFTR T HNEF %%ﬁ’&§

;%_,= NERIFSEAFT 0 BE AR EZRE

Beow 4o Ay ﬂjawg PRET o YL IME LN G = o
- = &_Megan Kelley-Petersen m‘iﬁ s ERE S RTER (PFHA
R g A A (coordinator) ; ¥ — i=-&_Susan Nolen # 3% > 4 F PF+ &_Learning
Sciences & Human Development i iz ; i3 — =& Walter Parker %% > % i v &
THRLZEY IR R ERE IR TR TR AL R A INEEH B
% #r5-3) Elham Kazemi $c45% 542 < 4p B PR 7 4o ™ 971 o

I 2EFRAFRUETH R LER 2477 -

_WASHINGTON |

E
2|
w
z
z
]

Bl 1 #=pF % + & 1Red Square Bl 2 ¥ ¢ = Suzzallo and Allen Libraries



B15 %7 £ mmo i Bl 6 AT L2 5 47

3. 3k Kelley-Petersen zfF 22 Kazemi 3% > & ¥ B S 2 B 82 A7 7 1M 2 B
2 FiT> 4B 7 X B 10 P71 o



Bl 7 % FArEa 3

RS

Harvard ;l-i.l Education Press

Educati Stary Skost

Fdall Coniidge, A 02138
harvordeducafionpren.ang

“Pam Grossman and her colleagues Invite all involved in CONTRIBUTORS
the preparation of teachers to think about their wark
I very different ways. Their thesis is simple but also Chandra L. Alston
zoluund the design, development, and improvement Andmn]ﬁm .
:oremacnlngp-acuoesamwwmwmem
fiele Thair ke Janet Carison
pommkwoﬂﬁr\qlnmkrmwdﬂemw wecan  Ashley Cartun
achieve much mare for many more than ever before.” Katie A. Danielson
thony §. Bryk. p Camegie F far Elizabeth A Davis
the Advancement of Teaching Christopher G. Pupik Dean
Brad Fogo
nmmmmmmmmnmmmwe- Megan Branke
based with Clear Hala Gh i
from prog a:.-mslheuml.eﬂ \ing Peter Jay
States. This book is a ad for
teacher aducators that offers elegant theory and Sarah Schnefder Kavanagh
COMMon-sense examples @MM
—Heather C. HilL Jerome T Murphy memural (G MRty aman.
Harvard Grad) Kloser
Sarah McGrew
Chauncey Monte-5ano
PAM GROSSMAN isthe dean of the Graduate Abby Relsman
Schnduﬁducatbnammeﬁmmnambmwwss Melissa A
Professor of Ed at the U sity of P,
Teaching Core Practices in Teacher Education s a Meghan Shaughnessy
volume in the Core Practices in Educaticn Series. Andrea Wells

SPa-1anpta.

1]

Bl 9 JER 2

) B 10 B2 # o

242k Nolen #c3r 4w ¥ ¥ T AR B2~

.

lFa—Qt’?} 11

> KRR 24

z
v

g] 14 ":Li—/—‘ °©



NS

B 11 22 Nolen #2777 2 6 % Bl22 Nolen# R eEFmy Mo &3

I
Teacher Education Quarteriy, Summer 2008 I
Cognition and Instruction

ESEN: 07370008 (Print) 15326901 [Onne) josmal homepage: Bips i anmenine comoyhagian

Novice Teacher Learning and Motivation Across
Contexts: Assessment Tools as Boundary Objects

Susan Bobbitt Nolen , llana 5. Horn , Christepher |. Ward & Sarah A. Childers

i 1 To cite this article: Susan Boboi® Nolen |, lana 5. Homn | Chiistopher J. Wan Sarah A Childers
Developlng PraCtlces 2011) Nowsce Teacher Laaming and Motivation Across Contexts: Assessmas s as Bourdary
- . " Objects, Cognition and Instruction, 281, 88-122, DOE 10, 108007370008 2010 533221
in Multiple Worlds: _ R
To link to this articke; hitps//dol.org/10.1080/07370008 2010533221

The Role of ldentity in Learning To Teach

By Ilana S. Horn, Susan B. Nolen, Christopher Ward, B8 pusisned onine: 06 jan 2011
& Sara Sunshine Camphell

[ suomityour arice toths jourat 08

Recently, researchers and policymakers have begun to question the role of
professional education in learning to teach. This inquiry reflects skepticism abown bl s vewe: 553
the contributions of teacher education, which is. in turn, faeled by popular ideas
abaut the work ofteaching: reachers are born not made, or that real leaming begins

once novices arrive in the classroom (Britzman, 2003). Despite its sometimes duli-
ous reputation, teacher education has an undeniable
I economic value, aslegislation demanding highly quali
Hana 8 Horn is an fied teachers presses on schocls and districts to recruit
assistant p af candidates who are credentialed by the programs in
mathemaiics education, question. But what, exactly, are the contributions of
Susan B. Nolen is a teacher education 1o teachers’ eventu: |l jus mm."
prafesser of edwcational O study takes upthe chall A i
pivehology, and the role of teacher education in learning to teach hy
Christopher Ward and comnecting novice teachers’ experiences in pre-ser-
Sara Sunshime Campbell  vice education with their ewmml practice. Through
are doctoral students, a longitudinal per: i hy, we have
all in the College been I-\IILM ing & secondary teachers as they advance
af Education ai the through various stages of their education, starting in
University of Washington, a progressive, university-based teacher credenti \hlm
Seartle, Washington. program, into their student teaching, and, eventually, —— gt
&1

|

& i"f*ﬁﬁ“ﬁ*’ﬁi%?%‘?ﬁ#ﬁi# IR IR0F Y o blde o % - FHahie
sE RV RIS SEE A SR S S LR T
W16 & 4 o I&ii‘iéﬁi 250 /] B, v w B H 7};{&
R 7 2 PFend T F ¥ (student teaching)10 £ 4 > JRL3-3

o
N
A_
fo))
o
k-
s
i
v 4
b
\\i&

G- BEW > BR1TEA



1350 pFes FIZEEHTREFIERE FIURVFIRTERL - £
DR TR R A R X EREEREP AP RT 0 R RN HK
TR EE LY > i ﬁw W i PR KT HE D o

FHFTRT SE 4 8 ﬁgﬁ@memﬁa%$%’wﬁ~% B
R S é*oﬂﬁwm*i“*mi T R FABRIER
TANMIEG LR AT AZRIRERSG BFE AP T ALIIRT AR 0 EE

bl e

-

f

¥

}

2T A2 TREHRY | P o Nolen Jtdy s e 72 500 5d § &
éﬁéﬁg’%%ﬁJQi P EATRG P S N EPOERGEF R R

R A - B4 Y i??ﬁ’%@my I B IR o HF TS RRAR € dp iR ET
?iiﬂ%*ﬁw%mﬁ;’m%’kﬁﬁiﬁdj1@ B RBRE A Y
HAREIFERERFETVFANPHEE - FFA v By A3 RFDER
SRIE SRS &3 E SR i g SR ’ﬁ*ﬁ%%ﬁm%4ﬂﬁ’ﬂi
AHEGAEY 2 IEEF T LAEDE S P R TR E RS ] %
%@%kiowﬁlk%ﬁm#%iﬁ»gﬁwﬁw’—iﬁLﬁA4ﬂi§?*
[ S R «ﬁ‘ﬂr“ﬁﬁ"w E T Pihd RBFRAL 0 2 ?’:l-wrp
B EIZ 2 T ,%%zm@ B oo F ’ahmgz TE AR L EARGRE TS MR 1

AN

WL AR END 2 B s o Nolen 42 sdopt 4 it & 912 4 %f?fgf *
o 4 A R EEF o
Ra WO REFFTARFEY P L ERUE FEE éﬁ(mentors)fju\ e

B FEPETL ARIHI M OEE o PR R RRO(TF) & £
P22 A g% ¥ (field placement)4p § Mg > 2 {4 dE R AR ¥ R o
“7% Nolen #3477 s PR G (TP > P AIUFF AR Y &L > A 0
REn1 iEA BARg 0 REFFT A N PEEROBERIT GBS L
FREFFR YRS 7 oL Nolen KiFs| A ir 7y REFNE R Frziri* BT
P o fEFI 5% FAIF TR Ogiegmd A2 A FBRY Fhess
3§maqujkﬁmiﬁéﬁ%£% C e R TR T R -

% » Kelley-Petersen f # ik & %7 £z fnjeehE 4 5 ¢ 5 A 'J‘%‘ffifﬁ’ fe
Fleogirad i T W o ERLDZ BEY  RENE L b
ﬁm%’&B%?ﬁW$Tm§?ﬁ$%’ﬂ%?%ﬁﬁﬁiﬁﬁﬁﬁﬁuﬁﬁﬁ
(IHEL - ZEROF L RGEREAL T Rav] e 2l er TR PAFHA
BEICZie R EY L B3k X 5 AR Aoz E e Edthena T 5 o
EBRES @éWmﬁ§W1;L”§ﬁ§4*£f Eade
g 4 T ZERTI PO EASRR DR AR 2
e ERN AT ¥ ”’ié&ﬁ“mﬁﬁiff’*ﬁ” VRS G

5

R

s

2z

"\5‘.»‘ ’ ji_g /’V\ s

2

7
’Jm}ér—‘g~

P \‘.}r

!
?

=y
o
L\\

()

1
e
S

N
i



IR SRR LR S T SE SR T FIIE 2 FE-T S8
“%?iﬁﬁﬁﬁﬁf%‘ﬂiﬁﬁ ERC IR

RN

&

B AT DBEEY L S E A LB T RER R T RS 2 A e
M RieAALY > ARVERFTETEFREETFAY > blde #£HF 8%
T eh _’/EL‘E\"E\FHT?\:‘_‘. Rk PSR R S R 'ﬁi-sb#féfi%;\j\}ﬁw '/_?"“‘j:?’ e P %

PN FW
S i R
dN AP AT HRT B RED R PSP PR T X P ST

BAAPHFTLE L ERAKDBEFTEEFR L -FE DR LB

rfp b TR -



University of Washington Accelerated Certification for Teachers:
U-ACT Program Overview

The UACT Program

Colle |
tg P\ 211 Miller Hall
o Box 353600
CATION ) 206-616-9610
UNIVERSITY of WASHINGTON uact@uw.edu

The essence of the approach in the U-ACT Program to teacher development is its focus on
learning in the contexts of direct and daily practice. The program is designed to support
candidates who are teachers-of-record in local public schools in the WA region. The
program grounds teachers’ learning in the context of the school community and the realities
of daily teaching practice.

Our ultimate goal in U-ACT is to ensure that teachers begin their teaching careers with a
strong foundation for what ambitious equitable teaching means and looks like. Ambitious
teaching includes developing skilled ways of drawing out and responding to each student in
a classroom setting, so that they learn worthwhile content and view themselves as
competent sensemakers. Ambitious teachers are committed to children, embrace the
content areas as important tools through which to understand the world, and seek
opportunities to grow continually and build their knowledge of children and of teaching.

Teacher candidates enrolled in the U-ACT Program are teachers-of-record in partnered
and/or local schools/districts who are working in schools on “conditional” teaching
certificates. The U-ACT Program’s instructional team works to meet with the teacher
candidates’ district, school support teams, and mentors to consider ways to best support the
novice teachers across contexts and systems.

Program Structure

The U-ACT Program is a three-quarter sequence where teacher candidates engage in
unpacking the complexities of “ambitious” teaching, in relation to their own teac}}ing
contexts, in order to earn a recommendation for their state teaching certification . Asa
program, U-ACT strives to put teachers’ practice at the center of their work around learning
to teach. In that regard, assessing teachers’ instructional enactments, their performances,
allows for the program to consider its impact and support.

Based on their specific teaching contexts, U-ACT teacher candidates are placed in a “content
team” in relation to the endorsement they’re working towards for certification. At the
moment, the content teams include:

e Elementary (K-8)

e Secondary Humanities: EITHER Social Studies, History, or English Language Arts

e Secondary Science(s)

e Secondary Mathematics/Middle-level Mathematics

! Teacher candidates have the option to continue graduate-work in the College of Education past this initial
certification year to work towards completion of a Master’s degree (an additional 3 quarters of coursework).

1
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University of Washington Accelerated Certification for Teachers:
U-ACT Program Overview

The content teams meet weekly for 3-4 hours per meeting: some teams meet synchronously
online and some teams meet in-person (either at UW Seattle campus or within a school
district setting). Additional coursework (typically online, at times synchronous and at times
asynchronous) is also required during the first-year of the U-ACT Program to consider a
range of topics in education. These courses include:

e EDC&I 495: Equity, Diversity, & Social Justice in Practice

e EDTEP 566: Creating Classrooms for All Students

e EDTEP 555: Understanding Tribal Sovereignty: Implications for Teaching &

Learning

The U-ACT Program uses an online video platform, Edthenaz, where teacher candidates post
weekly videos of their practice for coursework assignments (which we call “Instructional
Performance Challenges” or IPCs).

Program Curriculum

Across the year’s work in the U-ACT Program, candidates engage with tasks in their content
teams to learn to implement rigorously engaging and content-rich instruction. Therefore,
the program utilizes representations of candidates’ practice, their performance, as a means
for assessing their growth as teachers in the program. These assessments will inform the
U-ACT Program in making recommendations for candidates’ certification to the state.

Across each quarter, teacher candidates must complete Instructional Performance
Challenges (IPCs). As a performance-based program, teacher candidates are expected to
meet particular standards of teaching practice, to be able to enact “ambitious” and equitable
teaching practices with their own K-12 students. The instructional team has designed
particular IPCs to focus teacher candidates’ work on learning these instructional strategies
and practices in meaningful and authentic ways in relation to their daily work as teachers.
[PCs include videos of enactment, written lesson plans and reflections by the teacher
candidgate and analysis of K-12 student work and artifacts. The IPCs are scored using
edTPA rubrics as well as rubrics from the Center for Educational Leadership’s 5
Dimensions of Teaching and Learnmg

In addition to the successful completion of IPCs in content teams, there are two
program-wide assessments that candidates must meet standard on in order to earn state
certification:

e Workfolio: The purpose is to provide teacher candidates an opportunity to analyze
and assess their growth by examining their pedagogy and its relationship to student
learning across time (completed across winter and spring quarters).

e edTPA: Across all teacher certification programs at the University of Washington,
certification is contingent on successful completion of the Teacher Performance
Assessment (edTPA) (completed in spring quarter).

% Please see www.edthena.com for more information.
* Please see www.edtpa.com for more information.
* Please see www .k-12leadership.org/services/5-dimensions for more information.

U-ACT Program Overview
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University of Washington Accelerated Certification for Teachers:
U-ACT Program Overview

Program Pedagogy

In the U-ACT Program, we have a vision of teaching we refer to as: Ambitious Teaching.
Ambitious teaching is defined by a set of core principles and practices.

Core Principles:

1.

Position Students as Competent Sense-makers: Ambitious teachers have the
pedagogical know-how to learn about students’ prior knowledge, to assess that
knowledge and build on it. Ambitious teachers believe that all kids are smart and
capable of engaging with and understanding high-level content.

Know students: Ambitious teachers' knowledge of students includes, but is not
limited to, academic assessment, understanding child development, building
relationships with children, families, & communities. Ambitious teachers have a

repertoire of practices that supports them to continually learn about their students.

Engage student in Rigorous Content: Ambitious teachers focus student learning
on developing knowledge of content that requires them to engage in intellectually
rich and challenging ways.

Challenge Inequities: Given the current context of schooling and the inequitable
access to opportunities and outcomes, ambitious teaching demands that teachers
identify and interrupt patterns of inequity and bias. Such patterns limit access to
rigorous content and learning for individuals and groups of students.

. . . 5
Emerging List of Common Core Practices :

1

2)
3)

4)

5)
6)

Teaching towards instructional goals
a) Strategically choosing and implementing tasks with a high level of cognitive demand

that align with instructional goals

Eliciting and responding to students
Orienting students to each other

a)
b)

Setting and maintaining expectations for students’ participation
Reflecting the cultural practices of the students in your classroom within
participation structures

Orienting students to the content & the content to the students

a)
b)
)
d)

Accessing students’ prior knowledge

Modifying curriculum by integrating content that connects to students’ lives
Addressing bias in curriculum

Using a variety of representations in order to provide greater access to the content
for students

Positioning students’ competently
Assessing students’ understanding

> In our vision, these practices continue to develop in the interactions of faculty and teacher candidates who are
learning in their practice.

U-ACT Program Overview
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Learning Cycle

The U-ACT Program supports teachers’ development of ambitious instructional practice
(becoming an ambitious teacher as described by the core E)rinciples who can enact the
range of core practices) through a common learning cycle , purposefully designed to require
teachers to examine, decompose, enact, and reflect on their own (and others’) instructional
practice. Throughout the year, we engage in a number of learning cycles of practice through
“exemplar” video analysis, lesson planning, enactment, analysis of candidates’ video(s), and
analysis of K-12 student work. This learning cycle supports us in developing teacher
candidates’ enactment of the core practices of ambitious teaching by couching their practice
within authentic and meaningful instructional activities where they engage in intellectually
rigorous content with K-12 students.

Cycle for Collectively Learning To Engage in Whole Practice

enactments
* Assessing Performance
* Making Plans for Growth

of Practice
* Decomposing the Practice
* Engaging with Resources to
Learn About the Practice

* Analysis of own and others’ W ( * Examining Representations

Analyzing Introducing and
Enactment and Learning About A
Moving Forward Whole Practice

P %
*Sub-Practice
*Sub-Practice
*Sub-Practice
*Sub-Practice

Preparing to
Enact the Whole
Practice

Enacting the
Whole Practice

* Classroom Teaching
e Live Coaching
* Using Face-to-Face Tools

* Planning
 Sheltered Practice
* Microteaching

* Rehearsal

* Re-scripting

For more information about the U-ACT Program, please visit the program’s website
(https://education.uw.edu/programs/teacher/u-act) or email the Teacher Education
Program’s Recruitment & Retention Specialist, Mary Beth Canty at cantymb@uw.edu.

® Figure created by Morva McDonald & Sarah Kavanagh as a synthesis of various individuals’ views of
professional learning (e.g. Learning in, from, & for Teaching Practice Project,

www.sitemaker.umich.edu/ltp/home; PLATO Project at Stanford, www.platorubric.stanford.edu; and the Tools
for Ambitious Science Teaching Project, www.tools4teachingscience.org).

4
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We adopted a practice-based approach in a technology course for teacher candidates
to increase their technological pedagogical content knowledge (TPACK). Our approach
consisted of field-based learning and communities of practice. There were a total of 44
participants. Most of the participants were placed in remedial classes at a junior high

school mainly for observing lessons. Some were placed in counseling rooms to provide
3



one-on-one tutoring for special students. The participants were asked to write field
journals, and to share their field experiences with their community members. School
teachers were invited to join in the communities of practice to provide guidance. A
TPACK questionnaire was administered at the beginning and end of the course. The
results indicate that the practice-based approach significantly increase the participants’
TPACK, especially for undergraduate students and those with no teaching experience.
Accordingly, relevant suggestions are provided for TPACK development in teacher

preparation.
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